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ESSA Plan Checklist 
(R) = Required(I) = Implied (S) = Suggested Page 
Introduction 6 
Narrative description of school, community & educational programs (S) 6 
Description & location of the curriculum (R) 21 
Titles & descriptions of assessment instruments used in addition to ISTEP+ (R) 29-30 
Statement of mission, vision, or beliefs (S) 5 
Summary of data relating to current status of educational programming (I) 11-19 
Conclusions about current educational programming, derived from data 19-20 
Does the curriculum support the standards? (I) 21-23 
Do the instructional strategies support the standards? (I) 21-23 
Assessment of student achievement based on ISTEP+ & other data? (I) 29-30 
Parental participation (R) 35 
Technology as a learning tool (R) 23 
Safe & disciplined learning environment (R) 37 
Professional development (R) 30 

Summary analysis of data regarding student learning; 19-20 
Strategies, programs, and services to address student learning needs; 30-33 
Activities to implement the strategies, programs, and services; 30-35 
Evaluation that will be conducted to assess the impact of professional development activities; 30-35 
Assurance that the professional development program/ activities complies with core principles of 
professional development 

30-35 

Student achievement objective 20-21 
Attendance rate (R) 13 
Percentage of students meeting academic standards under ISTEP+ (R) 18 
Graduation rate (R) 13 
Specific areas where improvement is needed immediately (R) 19-20 
Benchmarks for progress that specify how and to what extent the school expects to make continuous 
improvement in all areas of the educational system (R) 

20 

Methods to improve the cultural competency of the school’s teachers, administrators, staff, parents, 
and students (R): 

28 

identify racial, ethnic, language minority cultural, exceptional learning, socioeconomic groups in 
the school population; 

28 

incorporate culturally appropriate strategies for increasing educational opportunities and 
performance for each group in the school’s plan; and 

28 

consider areas for additional professional development necessary to  increase cultural competence. 28 
Academic Honors Diploma & Core 40 22 
Provisions to offer courses that allow all students to become eligible to earn the Academic Honors 
Diploma (R) 

22 

Provisions to encourage all students to earn an Academic Honors Diploma or to complete the Core 40 
curriculum (R)  

22 

Proposed interventions (strategies) based on school improvement goals (S) 27 
Professional development that is coordinated with proposed interventions & that supports sustainable 
school improvement efforts (R) 

30 

Statutes & rules to be waived (R) 39 
Timeline for implementation, review & revision (R) 38; Apdx. 

Action Plan 

 

 



  

Schoolwide Plan Checklist 

Schoolwide Plan: Section 1114 (b) (2) Any school that operates a schoolwide program shall first develop (or amend a plan for such a 
program that was in existence on the day before the date of enactment of the NCLB Act of 2001), in consultation with the LEA and its school 
support team or other technical assistance provider under section 1117, a comprehensive plan for reforming the total instructional program in the 
school that: 
i. Describes how the school will implement the components described below 
ii. Describes how the school will use resources under this part and other sources to implement the components 
iii. Includes a list of SEA programs and other federal programs that will be consolidated in the schoolwide program 
iv. Describes how the school will provide individual student academic assessment results in a language the parents can understand, including an 

interpretation of those results, to the parents of a child who participates in the academic assessments required by the SEA plan. 

Components of Schoolwide Plan Page 

1. A comprehensive needs assessment of the whole school 7 

2. Implementation of schoolwide reform (key) strategies that:  

a. Provide opportunities for all children to meet proficient and advanced levels of student academic achievement 5; 19 

b. Use effective methods and instructional strategies that are based on scientifically based research that: 21 

c. Strengthens the core academic program 19; 28 

d. Increases the amount of learning time 25 

e. Includes strategies for serving underserved populations 22; 26 

f. Includes strategies to address the needs of all children in the school, but particularly low achieving children and those at risk of 
not meeting State standards 

22; 26; 
28 

g. Addresses how the school will determine if those needs of the children have been met 5; 19; 28 

h. Are consistent with and are designed to implement State and local improvement plans, if any 7 

3. Highly qualified teachers in all core content area classes 29 

4. High quality and on-going professional development for teachers, principals, and paraprofessional 30 

5. Strategies to attract high-quality, highly qualified teachers to this school 30 

6. Strategies to increase parental involvement, such as literacy services 35 

a.  Description how the school will provide individual academic assessment results to parents 35 

b. Strategies to involve parents in the planning, review and improvement of the schoolwide plan. 35 

7. Plans for assisting preschool (when applicable, elementary) children in the transition from early childhood programs such as 
Head Start, Even Start, Early Reading First, or a State-run preschool program. 

36 

8. Opportunities and expectations for teachers to be included in the decision-making related to the use of academic assessment 
results leading to the improvement of student achievement. 

35 

9. Activities and programs at the school level to ensure that students having difficulty mastering proficient and advanced levels of 
the academic achievement are provided with effective, timely additional assistance. 

26 

10. Coordination and integration of federal, state and local funds, and resources such as in-kind services and program components. 38 



  

 

MICHIGAN CITY HIGH SCHOOL 
SWP Goal 1: Section 1114(2)(2)(a)(g) 

Mission Statement: 
Michigan City High School, a diverse learning community committed to excellence, will 
ensure our graduates are responsible and productive participants in an evolving global 
society by focusing on: 

● Rigorous and engaged learning,  
● A curricular foundation preparing students to be college and career ready 
● A safe and supportive environment, 
● A highly effective staff, and 
● Community, business, and family participation and ownership. 

Vision: 
● “Excellence for Everyone"  

Philosophy 
MCHS improvement efforts strategically work toward one main purpose – “Focus on 
Student Learning.” Regardless if it is Strategic Plan, School Improvement Plan, or a 
sanction from the State, the action will be inseparable from the following four Learning 
Community questions: 

● What do we want students to know and be able to do? 
● Do we know when they know it? 
● What do we do when they don’t learn it? 
● What do we do when they do?  

Definitions of Committees/Teams 
 

MCHS Strategic Planning Core Team 
Purpose – Develops mission, vision, School Leadership Team to implement the eight 
corporation strategies. (Kevin Goralczyk, Principal)  
Strategic Tactic Teams  
Purpose – Design action to implement the MCHS tactics. (Reports to – MCHS Building 
Leadership Team.) 
Tactic 1: Professional Development 
Tactic 2:  Data  
Tactic 3: Parent and Community Involvement  
Tactic 4: Freshman  Orientation 
Tactic 5: Attendance 
Tactic 6: Service Learning 
Tactic7: School Climate 
Tactic 8: A.P and Dual Credits  
MCHS Building Leadership Team 

● Monitors and evaluates the actions that move MCHS toward reaching school wide 
goals. 

● Led by – Kevin Goralczyk, Principal  
● Reflects department leaders.  



  
● Meets to help MCHS move towards meeting school-wide goals and operate the 

school efficiently. Department Heads communicate discussed items to their 
departments. 
 

Professional Development Committee 
● Reviews/discusses the Professional Development Plan sent to the state with the 

PL221 Plan. Professional Development Plan approval by the State results in 
money for leadership team to train staff for school improvement purposes. 

MCHS School Profile 
Michigan City was founded over 160 years ago on the southern shores of Lake 
Michigan. It is adjacent to the Indiana Dunes National Lakeshore and the Indiana 
Dunes National State Park. The city is 55 miles east of Chicago (within 
commuting distance) and ten minutes southwest of the Michigan line. 
Downsizing altered employment opportunities for parents and potential 
employment opportunities for students. Presently, the largest employer within 
LaPorte County is the Indiana Department of Correction. Michigan City’s largest 
employers include: The Blue Chip Casino, Michigan City Area Schools, Prime 
Outlets (an outlet mall), and correctional facilities. The unemployment rate at the 
beginning of  January 2018 was 4.6%.  Michigan City High School was 
established in 1995 as a result of the consolidation of Elston High School and 
Rogers High School at the Rogers site. In 2001, a reconfiguration brought the 
ninth grade students to the high school campus. Our present high school 
population is 1583. Our school population draws from Michigan City proper, as 
well as outlying areas within LaPorte and Porter counties. Starting with the 
2011-2012 school year, MCHS created a Freshman Task Force putting adult and 
student mentors in place to support at-risk freshmen.(I don’t think we have 
this???) 
Our student body is comprised of a wide range of socioeconomic backgrounds, as 
well as a rich variety of cultures. 100% of the student body is currently receiving 
a free lunch and breakfast. The student body consists of 46.5% Caucasian, 35.8% 
African American, 8% Hispanic, Multi-Racial 8.7% and .7% Asian, and 1% 
American Indian and Hawaiian/PI. 
The Michigan City High School Staff consists of 165 plus employees. 74 are 
certified. Approximately 18.8% of the 2016-2017 certified staff has 20 or more 
years of experience. Teachers benefit from professional development, technology 
training, and Professional Learning Communities. Michigan City High School 
students and staff also benefit from the participation of several parent groups. 
The departmentalized, comprehensive high school uses a traditional 8-period day 
with 50 minute periods. MCHS offers one diploma type with four areas of 
distinction: Core-40 Diploma, Core 40 with Academic Honors, Core 40 with 
Technical Honors and General Diploma. Michigan City High School shares 
vocational students with A.K. Smith Career Center which is located in the district. 
A wide variety of training opportunities and part-time employment are available 
to students through this cooperative. 



  

 

Continuous School Improvement Process 
SWP: Section 1114(b)(2)(1)  

SUMMARY OF SCHOOL IMPROVEMENT PROGRESS 

The urgency to align actions with student learning is unprecedented. The MCHS 
Leadership Team assumes this charge as it lays out the communications necessary to 
bring a hundred plus teachers together as well as students, parents, and community 
members. The Leadership Team is composed of the department chairs and 
administrators. Additionally, the Leadership Team seeks input from students, parents, and 
community members to help shape decisions. The Leadership Team understands the 
impact Michigan City High School has on the community and values all interactions with 
stakeholders. 
The charge of the Leadership Team includes leading the School Improvement efforts as 
outlined in the ESSA Plan. The MCAS developed a corporation strategic plan with 
MCHS in 2005/2006 and yearly MCHS submits a School Improvement Plan. 
Additionally, a Professional Development Plan is attached to the School Improvement 
Plan sent to the State. The Leadership Team establishes committees to support and carry 
out the activities of the “continuous school improvement” model: 

 2019-2020 Committees: 
Professional Development Parent and Community Involvement  
Freshman Orientation Data  
Attendance Service Learning  
School Climate A.P and Dual Credits 
MTSS PBIS  
The Leadership Team consists of department chairs, and MCHS building administrators. 
Building the infrastructure of a Professional Learning Community ensures that we are 
working on content and context simultaneously. Specified Wednesday PLC meetings 
focus on data driven instruction, revising curriculum and pacing guides, and creating and 
analyzing common assessments in each discipline area. 
The function of PLC is to operationalize the school’s continuous improvement process --- 
the key steps of our Data Process for improving instruction includes: 

1. Collect & Chart Data: Data Teams gather and display data from formative/ 
common assessment results.  Through the disaggregation step, teams plan for the 
acceleration/ expectations of improving the performance for all students based on 
where they are (i.e., advanced/ above proficient; proficient; close to proficient; 
below proficient; far below proficient). Data teams also disaggregate survey data 
from teachers, students and parents (community members). 
 

2. Analyze Data and Prioritize Needs: Data Teams identify the strengths and 
needs of student performance and then form inferences based on the data.  Data 
Teams prioritize by focusing on the most urgent needs of the learners. --Survey 
data is analyzed to see areas of need and what is working.--Data team shares 
survey results with the Building Leadership Team. 
 



  
3. Set, Review and Revise Incremental SMART Goals:  Teams collaboratively set 

incremental goals.  These short-term goals are reviewed and revised throughout 
the data cycle. 
 

4. Select Common Instructional Strategies: Teams collaboratively identify 
research-based instructional strategies.  The determination is based on the analysis 
in Step 2 
 

5. Determine Results Indicators: Data Teams create descriptors of successful 
strategy implementation as well as improvements to be seen in on-going student 
work that would indicate the effectiveness of selected strategies.  
 

6. Evaluate and Monitor Results: While continuous monitoring and evaluation of 
the process and progress of students is not an explicit part of the meeting, Data 
Teams collectively reflect on their use of the agreed-upon instructional strategies 
by reviewing student work samples.  Members provide and receive assistance in 
using the strategy as needed, and collaboratively decide on any necessary 
modifications.  
 

7. Student Feedback: Student Feedback is not an explicit part of the meeting, 
teachers meet regularly with assigned students and “test talk” with each student to 
address strengths and gaps in their performance; identifying areas where 
improvement is needed; setting goals; and identifying strategies to support the 
student’s improvement. Prepare, model and schedule for student-led conferences. 

Curriculum Progress 
The MCHS staff understands the importance of student performance in relationship to the 
Indiana State Standards.  Currently Math (algebra II- sophomores) is working on 
alignment of curriculum to align with the power standards that correlate with the Math 10 
ILEARN.  English 9 and 10 are also working on alignment; the DOE blueprint was used 
to focus on power standards to be utilized to prepare students for  ISTEP/ILEARN. The 
English department is using the DOE’s newly released K-12 Literacy Framework to 
supplement current curriculum maps. Math is in progress of creating common 
assessments aligned with the power standards that align with the Math 10 
ISTEP/ILEARN.  English 9 and 10 are also in the process of writing common 
assessments using the power standards that align with the ISTEP test to provide 
formative assessment data.  Teachers will use this data on a daily basis to drive their 
instruction.  For standards that students are deficient in, teachers are spiraling back to 
those concepts and reteaching them in order for students to reach mastery.  Science and 
social studies departments continue the process of unpacking standards, establishing 
essential outcomes for each class, determining learning goals, and constructing standard 
course assessments.  
A guaranteed and viable curriculum is an essential component for increased student 
achievement. All of the processes in place work toward the common goal of serving 
students at MCHS. MCHS is using common assessment data to meet student needs and 
adjust instruction. 



  

Administrative led faculty meetings occur once a month. During the past year the MCHS 
staff has worked diligently on College and Career Readiness, and improving the 
effectiveness of our Professional Learning Communities. All departments value the 
concept of Professional Learning Communities and are aware of their importance, 
impact, and their participation in various Professional Learning Communities. Essential 
Outcomes have been established for all departments. The MCHS Leadership Team 
believes in the importance of a three faceted Pyramid of Intervention. The three areas are 
behavior, attendance and academics.  
In conjunction with the implementation of PLC’s, the staff of MCHS continues to view 
all actions and decisions through the four Learning Community questions: 

● What do we want students to know and be able to do? 
● How do we know when they know it? 
● What do we do when they don’t? 
● What do we do when they do? 

Full Service School 
Question 3 above presented the need for MCHS to make “Full Service School” a priority. 
With over 74% of the population receiving free or reduced textbook rental, Strategic 
Planning calls for implementation of PLC’s. Additionally, 25% or more students qualify 
for Special Education; MCHS is committed to removing barriers that get in the way of 
student learning. The Open Door Adolescent Health Care Center, various alternatives to 
suspension/expulsion, mentor programs, effective counseling, and social workers, are all 
in place on site to level the playing field for our social/economic variations. In 2011, 
MCHS implemented a freshman orientation program that includes mentors, academic 
support, and parental support to last throughout the freshman year. In the fall of 2012, 
MCHS implemented a Foundation Academy. The targeted group of students was now 
called Pack Academy identified as reading below grade level, obtained below average 
grades in middle school, and failed one or both portions of the 8th grade ILEARN. 
In response to Question 4, MCHS uses PLC time to analyze student data in terms of 
proper student placement. MCHS has added advanced courses to meet the needs of 
students who excel. In partnership with Ball State, Indiana University, IUPUI, Ivy Tech, 
and Purdue Northwest, MCHS has added 20 dual credit courses taught by highly 
qualified teachers. MCHS also offer 18 Advanced Placement courses through the College 
Board. A.K. Smith Career Center offers 59 dual credits courses.  In the fall of 2014, 
MCHS implemented an Early College and Honors College program to promote our 
mission to ensure all students graduate college and career ready. 320 of these students 
were enrolled in dual credit, with 714 dual credits earned, along with 608 A.P students, 
and AK Smith certificate programs for the 2017-18 school year. The data shows that we 
had over 2,000 dual credits earned at MCHS for the 19-20 school  year. We will continue 
to strengthen our partnerships will Purdue Northwest and IVY Tech in order to maintain 
and grow the dual credit program. The school will also set a goal of getting an increase of 
five to 10 percent participation of the AP assessments.  
 



  

In 2016-17, the need for a College and Career Coordinator was evident based on a low 
FAFSA completion rate, postsecondary plans for seniors, enrollment information, and 
scholarship application. A local scholarship opportunity for students was agreed upon by 
the city council and MCAS officials.   The Promise Scholarship awards up to $5,000 a 
year to any student that lives in Michigan City proper. In 2017-18 a College and Career 
Coordinator was hired to prepare students and facilitate the transition from high school to 
postsecondary.  One of the tools used is Naviance. This platform is a a comprehensive 
college and career readiness solution that helps align students strengths and interests to 
postsecondary goals, improving student outcomes, and connecting learning to life. 
Naviance is utilized during Impact period and guided by the College and Career 
Coordinator. The Spring of 2018, school administration attended the National 
Postsecondary Institute in Chicago. At this conference, information was gleaned in 
regards to the use of Naviance and the importance of post graduation plans. The 
graduates of 2018 had 137 students without postsecondary plans; therefore, the need to 
implement a planning process for post graduation was evident. Where is that number 
coming from??? 

Resources Needed 
In order to move to the next level of school improvement and student learning, MCHS 
can demonstrate the need for assistance to create its vision. The following needs are 
presented along with the specific connections to the visions of the school. 

1. Collaboration time in the school day in order for teachers to review data, 
curriculum, progress, etc. 

2. Community mentors to come in and work with at-risk students. 
3. Extra curricular activity supervisors for students that must connect with school in 

order to motivate themselves to learn. 
4. Software and hardware to make computers accessible to our parents so they can 

monitor grades, attendance, etc. 
5. Further Collaboration time for teachers to reflect and to create units and 

assessments that are valid and demonstrate Best Practice instructional methods. 
6. Career exploration opportunities for the purpose of implementing viable career 

awareness and work opportunities for graduates. 

DATA PROFILE 
 
Superintendent: Dr. Barbara Eason-Watkins   
Principal: Kevin Goralczyk  
 
 
 
 
 
 
 



  

 
Michigan City HS Demographics 

 
 

 
 

 

Attendance By Grade 

 

 

 



  

 
Challenges-The attendance rate decreased from 94.4% in 2013-2014 to 93.7% in 
2014-2015, and 92.75 %  in 2015-16.  In 2016-2017 the attendance rate decreased again 
to 91.4% and dropped slightly in 2017-18 to 91.3% 

Michigan City High School Student Performance – College Readiness 

   

 
 



  

 

 

 

 

 

 

 
 



  

 

 
 
 
 

 
 

 

 

 

Strengths- Increase in graduation rate to a 90.3%. 

 

Challenges- Increasing the number of students that are taking the ACT and/or SAT. 



  
 

 
 

 

 
 
 



  

 
Strengths - Michigan City Area Schools is one of 447 school districts in the U.S. and 
Canada honored by the College Board with placement on the 8th Annual AP District 
Honor Roll.  Districts on the honor roll have increased the number of students 
participating in Advanced Placement (AP) courses since 2015 while also increasing or 
maintaining the percentage of students earning AP Exam scores of 3 or higher.  

 

Challenges -Increasing the number of students that are taking AP Science courses.  Increasing AP 
History qualifying scores. Increasing number of students enrolled in AP courses that are on 
free/reduced lunches. 

 
 
Strengths- In response to this, a concerted effort to improve has resulted in the 
formation of common assessments, implementation of more rigorous tasks requiring a 
higher cognitive demand, and the use of PLATO/Edmentum data to help drive 
instruction. 



  
 
Challenges- Currently, efforts to identify and target struggling students from minority 
populations are underway. Based on student assessment, strategies targeting specific 
needs will be implemented. Teams will set incremental goals using short cycle 
assessments.  Short-term goals will be reviewed and revised throughout the data cycle. 
Math 10 and English 10 teams will identify instructional strategies based on the analysis 
of the data (analysis of student work) to determine the effectiveness of the selected 
strategies (i.e., clarifying & revising implementation of the strategies).  
 

College & Career Readiness 
 

% of AP, IB, Dual Credit, or Industry Certification student success 

 
 

Michigan City High School Performance At-a-Glance 
 

 
Michigan City High School received a B, 83.5% as its final letter grade for school                             
accountability 2017-18. Michigan City High School’s data calculation earned the school a                       
B, 83.7% for the 2016-17 school year. MCHS earned a C, 79.4% for the 2015-16 school                               
year. 

Goals and Benchmarks 
SWP Goal 1:  Section 1114(b)(2)(2)(a)(g)  

 
 

MCHS SMART Goal #1 
 
23% of all sophomores (2022 cohort) will pass the Math ISTEP by the end of the 2019-20 
school year.  

● 28% of the 2023 cohort will pass the Math ISTEP by the end of the 2020-21 
school year. 

● 32% of the 2024 cohort will pass the Math ISTEP by the end of the 2021-2022 
 
Math Goal 2: Students will demonstrate Math improvement by increased achievement on 
the Math ISTEP assessment as follows: 

● Black subgroup: The percentage of students achieving Pass or Pass+ on 



  
their grade level summative assessment will improve from 4% to: 

○ 9% in 2020 
○ 14% in 2021 
○ 19% in 2022 

Benchmarks 
 

● The data from 3 common assessments (Study Island) each quarter will be 
analyzed by standard to see preparedness level for standardized test. 

● Instructional strategies used: 
o small group instruction 
o video lessons uploaded to learning management system- reteaching 
o spiraling back and reteaching 

 
● Subgroup gap: African-American males and special education students will have 

a decrease in the subgroup gap by teachers increasing student engagement, this 
will also decrease the number of discipline contacts.  This will be supported by 
Positive School Discipline Institute. Discipline data will be tracked. 

 
MCHS SMART Goal #2 

 
40% of all sophomores (2021 cohort) will pass the English 10 ISTEP by the end of 
2019-20 school year.  

● 45% of the 2022 cohort will pass the ELA  ISTEP by the end of the 2019-20 
school year. 

● 50% of the 2023 cohort will pass the ELA ISTEP by the end of the 2020-2021 
 
ELA Goal 2: Students will demonstrate ELA improvement by increased achievement on 
the ELA ISTEP assessment as follows: 

● Black subgroup: The percentage of students achieving Pass or Pass+ on 
their grade level summative assessment will improve from 18% to: 

○ 23% in 2020 
○ 28% in 2021 
○ 33% in 2022 

Benchmarks 
 

● The data from 3 common assessments (Study Island) each quarter will be 
analyzed by standard to see preparedness level for standardized test. 

● Instructional strategies used:  
o small group instruction 
o spiraling back and reteaching 
o scaffolding content 

 
● Subgroup gap: African-American males and special education students will have a 

decrease in the subgroup gap by teachers increasing student engagement, this will 
also decrease the number of discipline contacts.  This will be supported by Positive 
School Discipline Institute. Discipline data will be tracked. 

 



  

MCHS SMART Goal #3 
 

100% of all Seniors (cohort 2019) will have postsecondary plans by the end 
of the 2018-19 school year. 
 

● 100% of the 2020 cohort will have postsecondary plans by the end of the 2019-20 
school year. 

● 100% of the 2021 cohort will have postsecondary plans by the end of the 2020-21 
school year. 

 
Benchmarks 
 

● Data will be pulled quarterly from Naviance which will detail the percent of 
students that have postsecondary plans. 

● College and Career Coordinator will track postsecondary plans for all seniors. 
 

 
Immediate Improvement Areas--ELA and Math 

 
● ELA:reading and vocabulary are the areas of immediate improvement necessary. 

Study Island, before, during(Impact), and after school remediation will be used to 
support students in these areas. 

● Algebra: Geometry, measurement, quadratic & exponential equations and 
functions are the areas of immediate improvement necessary. Study Island, before 
and after school remediation will be used to support students in these areas. 

● To address our subgroup populations (Black, special education students) we will 
Investigate PBIS, MTSS programs at MCHS. Book study on differentiated 
instruction by Carol Ann Tomlison.  

 
Secondary Indicators 

 
The following secondary indicators will be a focus for 2019-2020: 
 
1. By the end of the 2019-20 school year, the attendance rate will improve from 91.3% to 

92.1%.  

2. By the end of the 2019-20 school year, 90% of the 2020 cohort will graduate on time. 

3. By the end of the 2019-20 school year, 60% of all 2020 graduates will graduate college 

and career ready. 

 

 

Curriculum 



  
SWP: Section(b)(2)(2)(c) 

 
MCAS curriculum extends from Kindergarten through grade 12.  Curriculum is 
WORKING TOWARD ACCESSIBILITY for all content areas and grade levels.  
 
MCHS provides: 

A curriculum for Grade 9 through Grade 12 students in English Language Arts 
and Math aligned to Indiana Academic Standards (IAS).  
MCHS has four schools within a school model: Honors College, Early College, 
Foundations Academy Pack and Core Academy.  
 
Honors College provides rigorous curriculum for high ability students taking a 
minimum of three AP, AH or Dual Credit courses per year.  
 
Early College blends high school and college-level coursework with additional 
supports for first-generation college students, socioeconomically disadvantaged 
students, and underrepresented groups in post-secondary education.  
 
Core Academy is a small learning community designed for students to discover 
their passions and interests while taking “core classes.” Students in Core 
Academy will eventually decide on a college or career pathway which may 
include attending classes at AK Smith.  AK Smith is the career academy 
serving students throughout LaPorte County;  
 
Foundations Academy PACK is a small learning community designed for 
students that need extra support in math and English.  Students are in a math 
enrichment and English enrichment class to help strengthen their math and 
English standards. 
 
Naviance, by Hobsons, a comprehensive program designed to connect students’ 
interests, strengths and capacity to college and career options, will be utilized 
with all students. 
 
A core academic curriculum for Grades 9-12 includes English Language Arts 
(reading, writing, speaking and listening, and language), Mathematics, Science, 
Social Studies, Health, Art, and PE; 
 
A core reading curriculum includes; vocabulary development, "close" reading 
strategies, and analytical classroom discussions that foster a deep conceptual 
understanding of content knowledge. 
 
A core writing curriculum advances writing as a response to reading and 
develops higher-order thinking through writing in all content areas;  
 
A core math curriculum supplemented with daily math review and problem 
solving that is aligned with the Indiana College and Career Ready Standards 
(IAS) for Mathematics; and a curriculum aligned to Indiana College and Career 
Ready State Standards is utilized (IAS) for students who need supplemental 



  
support in reading, writing and math. The Springboard program, developed by 
the College Board, lends itself well to the kind of rigorous instruction that is 
characterized by the Common Core.  The Springboard curriculum is currently 
being used by all freshman and sophomore English classes.  
 
Teachers use the Indiana Academic Standards to ensure consistency in 
academic language and expectations in skills and application of practices at the 
end of each grade, as well as focusing on coherence and rigor for transfer of 
those essential strategies necessary for successful achievement on the INCC 
(spiral articulation Grade 9-12).  Teachers align instruction to Indiana College 
and Career Ready Standards(IAS) by:  

 
Using IN Course Maps for ELA and Math, (IAS) text exemplars and released 
items to align instruction, update pacing guides, and develop common 
assessments. 
http://pod.doe.in.gov/groups/learningconnectionhelp/wiki/8bd1c/Curriculum_
Maps.html  
Monitoring pacing guides regularly during PLC collaboration to review 
timelines, progression of instruction, learning objectives and student outcomes 
(student work samples).  

 
MCHS course offerings are located in the Course Guide that is updated annually. 
The Course Guide Book is accessible through the school website.  MCHS offers 
courses that allow all students to become eligible to earn the Academic Honors 
Diploma.  MCHS encourages all students to earn an Academic Honors Diploma or 
to complete the Core 40 curriculum. 
 
Currently, some pacing guides and core curriculum can be found on the district 
web site. Also included on the district web site is an annotated list of High 
Quality/High Interest books for our students. 
 
Curriculum for each course is located in the Guaranteed and Viable Curriculum 
products folder that teachers produce during PLC collaboration hour.  These 
resources are posted on the high school shared drive.  
 

1. Essential Outcomes 
2. Bundles 
3. Vocabulary 
4. Pacing Guides 
5. Common Unit Assessments (for some core areas) 
6. Common Quarterly Assessments (completed for ELA; science; math; 

social studies) 
7. Common Semester Assessments 

 
 
 

Dual Credit and AP Opportunities 

http://pod.doe.in.gov/groups/learningconnectionhelp/wiki/8bd1c/Curriculum_Maps.html
http://pod.doe.in.gov/groups/learningconnectionhelp/wiki/8bd1c/Curriculum_Maps.html


  

 
Extended Learning 
Students are provided with opportunities to attend summer school for 
remediation purposes and credit recovery is offered. A new virtual 
school has opened and is taking enrollments as an option for students 
to explore. MCHS also has a Pathways at Elston program for those 
students who find a smaller learning environment more appealing.  

 
 

Technology 
MCHS staff is empowered with state of the art technology.  Teachers use a variety 
of presentation techniques that involve visual and interactive technology in class. 
Remediation software, computer reading training, CAD, STUDY ISLAND, 
Microsoft, Google Apps, Blackboard, media presentations, online searches, Adobe 
CS, etc. are some examples of technology as it relates to instruction at MCHS. 
Students also participate in a school intranet, preparing and presenting visual 
presentations, communicating with teachers outside of class time, and in accessing 
their online grade reports. During the 2017-18 school year, MCHS has 
implemented 1:1 technology via Chrome Book to engage students in blended 
learning.  
 

SWP: Section 1114(b)(2)(10) 
Federal Programs, Instructional Services (staff development), Technological 
Services, Student Services and Special Education funds will be used to improve 
the academic achievement of all students. Title I and II under ESSA will be used 
to support priority areas of instruction specific to needs of subgroups and continue 
to improve teacher effectiveness in those key areas of reading (i.e., strategy 
instruction; student engagement; and gradual release). 
 
 

Pedagogy --- Instruction 
SWP: Section(b)(2)(2)(b) 

 
The focus on the Instructional Core is central to our work. The instructional core 
consists of high quality teaching, rigorous content and materials, and student 
responsibility. These three elements work in equal relationships to one another. 
By focusing on the following key aspects of pedagogy, we can begin to create an 
environment in which rigorous and relevant learning can take place. 
 
 
Differentiated Instruction: Each student brings a unique set of characteristics to 
the classroom, therefore different strategies and teaching techniques are used to 
ensure student success.  These strategies include: teaming in Foundations 
Academy and Early College, co-teaching in core areas and project based learning. 
 



  
 
Student Engagement: (Active learning strategies) While it may sometimes be efficient 
to have students listen to a short lecture, view video material, or read a textbook, doing 
these types of isolating, sedentary activities on a regular basis becomes mind-numbing 
rather than mind-engaging. Certain strategies naturally contribute to a much higher level 
of student engagement.  For example, cooperative learning strategies, in which students 
are organized into structured discussion groups and are assigned specific roles in 
analyzing problems and seeking solutions, are more engaging than listening to a lecture. 
Moreover, varying instructional strategies add interest and increase engagement. Our 
professional development will help teachers learn more about how to engage students in 
the classroom and then support teachers in attempting these strategies in their classrooms, 
using PLCs to share data progress in the classroom--- learning is the “culture” in every 
classroom. 
 
Reading for meaning  
Modeling for students explicitly how to do a “close” reading of a text and develop the 
skills that proficient readers use to make sense of rigorous texts.  This strategy will help 
our students:  

1) manage text complexity;  
2) evaluate and use evidence;  
3) develop the core skills of reading (e.g., finding main ideas, making 
inferences, and analyzing characters and content).  

 
Compare & Contrast  
Explicitly model and provide a structure (graphic representation) for students to conduct 
a thorough comparative analysis. This strategy will help our students build the following 
core skills:  

1) conducting comparative analysis of academic content; 
2) conducting comparative readings of two or more texts; 
3) integrating information from multiple sources.  

 
Learning to think inductively  
Modeling how to find patterns, structures, and evidence built into content through 
inductive/ inferring processes.  This strategy will help our students:  

1) analyze specifics to form generalizations;  
2) find patterns and make logical inferences;  
3) support their thinking with evidence;  
4) master academic vocabulary 

 
Cooperative Groups  
Plans for and conducts classroom discussions that engage all students in deeper thinking 
and thoughtful communication/ dialogue.  SpringBoard tasks require students to work 
regularly in cooperative groups. This strategy will help our students with:  

1) speaking, listening and presentations skills;  
2) integrate and evaluate information; 
3) collaborate with peers (by modeling roles and responsibilities for 
organizing learning and interacting with the content or task)  



  
 
Writing to Learn/ in Response to Learning  
Integrates daily writing instruction and develops students’ writing skills in key types of 
text).  The strategy will help students:  

1) develop higher-order thinking through writing; 
2) write in response to what they read; 
3) form an claim and use evidence from the text to support that claim;  
4) write for a wide range of tasks, audiences and purposes.   

 
Vocabulary  
Process approach to vocabulary instruction improves students’ ability to retain and use 
crucial vocabulary terms.  This strategy will help students:  

1) master academic vocabulary;  
2) improve literacy across all strands (reading, writing, speaking/listening, 
and language); 
3) build background knowledge as foundation for success in school, 
college and career.  

 
 

SCHOOL WIDE STRATEGIES FOR INSTRUCTION  
 
• Summative tests or tasks exemplify the performance targets that the standards imply 

(INSS). The tests show the kinds of performance that students in rich math programs 
will achieve, with the range and balance that the standards describe. The tasks, with 
the associated guidance, equip teachers to monitor overall progress in their students’ 
mathematics. 

SpringBoard 
• Emphasizes higher-order thinking skills  
• Helps students personalize and own their learning 
• Encourages self-exploration and the application of learning strategies that work best 

for students as individuals 
• Helps teachers embed Pre-AP and AP teaching and learning strategies inside the 

curriculum 
• Provides teachers with specific guidance for differentiating instruction for students at 

varying learning levels 
• Offers high-quality, ongoing professional development that supports successful 

classroom implementation 
eLearning-  

● 2018-19 school year will be used solely for inclimate weather days.  Professional 
development has been given to teachers to enable them to provide lessons to their 
students. 

● 2019-20, elearning will be used as Flex days, and inclimate weather days. 
● MCHS is in their 2nd year of one to one with a google chromebook for all 

students. 
● Blackboard and Google Classroom are the learning management systems utilized 

for elearning. 



  
 

Intervention --- Response to Instruction 
SWP: Section(b)(2)(2)(d)(f) 

 
Academy:  MCHS Foundations Academy PACK identifies at-risk students who will 
need additional support to be successful on the INSS and ensure they will achieve 
expectations for College and Career standards.  Students are identified based on level of 
preparedness in reading lexile score, ELA and Math grade 8 performance, ELA and Math 
ISTEP+, and attendance.  
 
The Academy provides students with ELA enrichment (50 minutes), English 9 (50 
minutes); Algebra I and Algebra enrichment (100 minutes) and 2 electives (50 minutes 
each); 30 minute lunch break.  Students are clustered with a group of teachers (an 
administrator; 1 guidance counselor; 4 teachers; and an academy facilitator) who follow 
the progress of the student.  This student’s progress is monitored through his/ her 
Academy Team/ Cluster and as a result the student will then become more accountable 
for his/ her learning.  
 
For Academy students who continue to need additional support in math, there is 
mandatory intervention/ tutoring after school and summer school.  If Academy students 
are not successful in their first semester of Algebra I, they repeat Semester 1 Algebra I, 
and then do the summer session to close the gap and complete the entire course prior to 
the summer ISTEP exam. 
 
Absenteeism: The staff at MCHS is committed to students demonstrating that they are 
college and career ready. MCHS has noted attendance as the essential piece in students 
being ready to be successful in the work and academic environment. The MCHS success 
team reviews attendance data bi-weekly. The success team includes all guidance, 
administrators, Open Door Clinic personnel, and attendance officer. The goal of the 
success team is to intervene with students prior to meeting the chronic absenteeism label 
(10 or more unexcused absences). The attendance rate for MCHS was 91.41% for the 
2016-17 school year, which is a slight decline from  2015-16, attendance rate was 92.75. 
Success Team has not met this year at all 
 
Department Chair Leadership: Teachers work closely with Department Chairs to 
ensure continuity of strategies and methods across classrooms.  Teachers also use 
common assessments consisting of formative and summative assessments to produce data 
that drives teaching practices.  The Department Chairs support and facilitate PLC groups 
in using the data to guide instruction and identify critical areas of need for intervention. 
This is a Tier I intervention that will provide a department level structure to implement 
changes in curriculum, instruction and assessments for consistency and use student data 
specific to department goals (growth targets).  
 
 
Credit Recovery: Full day and after school credit recovery and tutoring is available for 
student (2:30-5:30; Mon-Thurs) 
 



  
ISTEP:   Juniors that are within 10 points of passing the ISTEP will take a math or ELA 
bridge class to remediate prior to ISTEP testing. Common assessments in Algebra II and 
English 10 are in the process of being created that will cover the standards on the ISTEP. 
The data will be analyzed after each assessment.  Students that did not pass certain 
standards will be brought in during impact period to remediate the standard and then will 
be reassessed over the standard. 
 
Students who have not passed the ISTEP will be tracked using data cards. The data cards 
contain ISTEP scores and the breakdown of each area of the test.  The common 
assessment data will also be written on the data card.  Teachers will meet with each 
student and go over the data card, this allows students to see where they need to focus 
their time. 
 
Edmentum: Edmentum is researched based  and ideal for self-paced, individualized 
learning or teacher-led, whole-class instruction. Teachers can easily guide students 
through the program, communicate expectations, and create class assignments. Students 
can work through questions using a standard test format, an interactive game format, 
printable worksheets, or a classroom response system.  
  
Naviance-Naviance is a comprehensive college and career readiness solution that helps districts 
and schools align student strengths and interests to postsecondary goals, improving student 
outcomes and connecting learning to life. 

 
Cultural Competency 
(SWP: Section 1114(b)(2)(2)(e) 

 
The MCHS Staff is committed to addressing the needs of every learner.  ESSA, MCHS 
subgroups with 30 or more students are:  Black and Free & Reduced Lunch students are 
regularly analyzed based on ISTEP results.  However, emphasis is on monitoring the growth 
subgroup for progress in the bottom 25% and top 75% and identifying no growth and if they are 
Special Education and Free/ Reduced Lunch.  
 
Differentiating instruction is a cyclical process of finding out about the learner and responding 
by differentiating.  Administration and staff engage in the following process: 
1. Identify, monitor and analyze student achievement data and data impacting student 

performance, such as attendance, tardiness, suspensions, and expulsions; subgroups including 
Free and Reduced Lunch, ethnicity, & special education will also be analyzed;  

2. Incorporate culturally appropriate strategies for increasing educational opportunities and 
educational performance for each group in the school’s plan; and 

 
Cultural competence strategies consist of: 
1. Acknowledging strengths and benefits that students and staff bring with them to the classroom. 
2. Making connections between what students already know and what they are expected to learn. 
3. Including multiple perspectives in decision-making and instruction. 
4. Validating students’ cultural identity in classroom practices and instructional materials. 
5. Acknowledging and making connections to students’ similarities and differences and their 

communities. 



  
6. Being aware of one’s own cultural identity and views and the influences those views have on 

classroom practices 
7. Engaging families in a culturally meaningful way 
8. Setting high expectations for students from culturally diverse and low-income backgrounds as 

capable learners 
9. Working together as a team --- Refraining from making assumptions that only minority 

teachers are culturally competent or that white teachers are not culturally competent 
 
Culturally competent teachers will: 
1. Understand that the way students think, behave and learn are influenced by factors such as 

race/ ethnicity, social class, and language. 
2. Affirm the views of students from diverse backgrounds 
3. View him-/herself as responsible for and capable of bringing about educational change that will 

make MCHS more responsible to all students. 
4. Understand how learners construct knowledge. 
5. Know about the lives of his/ her students;  
6. Use his/ her understanding of how students’ learn and the knowledge about his/ her students’ 

lives to connect what they already know to the new material they are expected to learn; 
7. Continually build awareness of students’ learning strengths and needs by observing and 

assessing their readiness, interests and learning preferences; and 
8. Use a broad repertoire of effective instructional and assessment strategies to differentiate how 

students learn and how they demonstrate their learning (content, process, product, and learning 
environment) 

Assessments 
(SWP: Section 1114(b)(2)(c)(g) 

 
ISTEP:. Indiana Statewide Testing for Educational Progress-Plus (ISTEP+) Grade 10 
program is to measure student achievement in the subject areas of English/Language 
Arts, Mathematics and Science. In particular, ISTEP+ reports student achievement levels 
according to the Indiana Academic Standards that were adopted by the Indiana State 
Board of Education. The assessments are administered in two parts: Part 1 consists of 
applied skills (open-ended) items, and Part 2 includes multiple-choice and 
technology-enhanced items. Both Part 1 and Part 2 are required components of the 
ISTEP+ program and are used to measure student mastery of the Indiana Academic 
Standards. 
 
SAT /ACT:  SAT and ACT are standardized entrance exams required by most four-year 
universities and colleges. Indiana’s four-year universities accept test scores from both the 
ACT and SAT. ACT and SAT are different test that measure similar but distinct 
constructs. The ACT measures achievement related to high school curricula, while the 
SAT measures general verbal and quantitative reasoning.  The ACT has four 
components: English, Mathematics, Reading, and Science with an optional Writing Test. 
The SAT has three components: Critical Reading, Mathematics, and a required Writing 
Test.  
 
 
AP Exams-Advanced Placement:  The AP Exams are administered each year in May 



  
and represent the culmination of college-level work in a given discipline in a secondary 
school setting. The exams contain a free-response section (either essay or problem 
solving) and a section of multiple-choice questions. Constructed-response items are 
evaluated by a team of skilled college professors and high school teachers who meet 
annually to score exams in their subject area. Exams reflect college-level achievement 
and students who perform can receive course credit from a university. The AP program 
currently offers more that 30 courses across multiple subject areas. 
 
PSAT 8/9 and PSAT:  PLAN and PSAT both serve as practice for the college entrance 
exams. The PLAN serves as a practice for ACT and PSAT is practice for SAT.  The 
PSAT also serves as the qualifying test for the National Merit and National Achievement 
Scholarship programs. 
 

PROFESSIONAL DEVELOPMENT 
(SWP: Section 1114(2)(3)(4) 

 
Michigan City High School staff members participate in a wide variety of professional 
development experiences.  Professional development offerings will be directly relevant to 
supporting Math,  English, and Advanced Placement course needs. Those dollars will 
support teachers and students via workshops, webinars, collaboration time, software, 
instructional materials, and updating instructional strategies. Those attending professional 
development will collaborate with PLC groups on implementation strategies for the 
information learned.  Our Foundations Academy teachers will receive PD for AYD-mind 
growth training, both Early College and Foundations Academy will receive training in 
teaming, all teachers will receive professional development in Naviance (CCR program), 
Edmentum (on-line courseware), and E-Learning. 
 
MCHS will use a Data Process to improve student learning. Professional Learning 
Communities will use the “unwrapping” process to analyze each standard.  Teams will 
develop criteria to help guide their instruction, provide feedback to students, and involve 
students in the Data Team process through goal-setting and review of data cards. 
 
Common Assessments will be developed for all subjects and data from the formative and 
summative assessments will be used to drive instruction. Teachers will evaluate data to 
determine the need for differentiated instruction, remediation, and/or enrichment.  All 
data analysis will be used to assist in scheduling and placement, as well. 
 
Professional Learning Communities will also be utilized to examine achievement gaps 
among minority groups, special needs learners, and for improving educational 
opportunities attractive to all learners. Teachers will participate in relationship-building 
activities to be shared with students and parents in order to achieve better communication 
among all stakeholders.  
 
In relation to culture and climate, further study and implementation of strategies learned 
through Positive School Discipline Institute will be necessary in order to establish an 
enduring program. Staff will add new supports to help build on the positive practices 



  
already in place.  Positive School Discipline Team will acquaint staff with information 
about discipline techniques including awareness about actions that can be taken both 
short-term and long-term in order to help improve school climate and discipline practices 
that, ultimately, lead to reduced suspensions and increased academic success. 
  
As well, training will be needed to further develop a solid Response to Instruction model 
to support learning and social development. One tool for providing feedback will be the 
complete implementation of the web-based Parent Access.  
 
Through a concerted effort by all staff, students will be encouraged to “raise the bar” of 
their expectations. Additional Dual Credit courses will be explored. Practices to better 
identify and encourage students to work toward Academic Honors and Core 40 Diplomas 
will be implemented. Specifically, MCHS has added a guidance counselor to better serve 
the needs of students.  Students are shown Diploma pathway options throughout the year, 
and their status in relation to those options. Teachers and counselors will encourage all 
students to challenge themselves. Evidence of this work will be in counselor contact 
numbers and through increased college representation and visibility throughout the 
school. Data from common assessments will be used to place and/or encourage students 
to enter honors, dual credit, and Advanced Placement courses.  
 

 
(SWP: Section 1114(b)(2)(3)(4)(5) 

 
MCAS ensures that teachers hired for positions are “highly qualified” in academic 
subjects in which they are the primary instructor and requirements under the ESSA Act.. 
Application for positions with the MCAS and initial screening process for holding the 
appropriate licensure in the teaching area is conducted through the Central Office.  Hiring 
of staff for the MCAS elementary, middle and high school is conducted by the MCAS 
through the Central Office, building level principal and staff consisting of grade level 
representation.  Background checks are conducted prior to hiring.  Qualifications of 
teachers and paraprofessionals are reviewed to meet ESSA requirements.  
 
All new teachers must take the IN CORE. Original records of these are kept at the school 
where the teacher is assigned the position and a copy is on file at Central Office.  The 
MCAS annually submits “highly qualified” data/information regarding every certified 
employee teaching core academic subjects via Teacher Effectiveness at 
http://www.doe.in.gov  
 
Paraprofessionals must pass the Parapro Test.  Instructional assistants are hired as 
substitutes for one month.  If the non-certified/substitute person passes the Parapro Test 
during the first month, then he/she is hired with a “highly qualified” paraprofessional 
contract. The MCAS provides a competitive salary base for paraprofessionals. 
Paraprofessional salaries competitively increase incrementally with each year of 
experience. 
 
Michigan City High School recruits and retains highly qualified teachers.  Human 
Resource information and MCAS positions are posted and regularly updated on the 

http://www.doe.in.gov/


  
District website.  MCAS provides a competitive salary base for beginning teachers with 
no years of teaching experience.  Certified staff receives benefits and may carry family 
options with additional contributions.  
 
Michigan City High School recruits certified teachers who represent the cultural diversity 
(SWP: Section 1114(b)(2)(5) of the school and community.  Michigan City High School 
continues to recruit certified teachers who are working in the school as substitute teachers 
and/or student teachers, on a regular basis, who are receiving hands-on experience with 
strategies and practices. Michigan City High School is building positive relationships 
with area universities. The building Principal has reached out to IUSB, Bethel University 
and Purdue Northwest. Already  Michigan City HS has two student teachers scheduled 
for their practicum work this spring. Substitute and student teachers must have 
demonstrated exemplary standards and expectations in classroom management, and 
student expectations.  
 
The following areas are the focus of professional development for 2019-20 school year. 
Approval of professional development dollar spending would be decided considering the 
following priorities for 2019-20 school year. MCHS is currently investigating 
partnerships with local and national partners in education. Currently the Compressed Air 
Academy is being developed under the direction of a few staff members and in 
cooperation with the Michigan City Chamber of Commerce and the state of  Indiana. 
MCHS is also working with the National Company GAF to expand the possibilities of the 
High School and Community. Title I, II, and IV funds support College and Career work 
through AP & Dual Credit training for teachers, postsecondary supports, school 
credentialing, and work on school improvement strategies.  
 
Professional Learning Communities/ Teams: 
The staff at MCHS understands the concept of Professional Learning Communities and 
continues to meet each Wednesday to share understanding about: 

1. Team Building:  Building Leadership Team will focus on improving the culture 
and learning environment for MCAS staff and students.  This professional 
development will result in clarifying policies and procedures that all stakeholders 
will practice / model during PLC time.  

2. Guaranteed and Viable Curriculum and a Safe and Orderly Environment: 
Review/ discuss/ implement pacing guide for instruction based on the needs of the 
student group & learning objectives. Review/ use Common Core State Standards 
to ensure that each standard is addressed in a meaningful way, mapping to the 
guide for pacing of instruction (IN Course Map), and ensuring standards are 
aligned to instruction.  

3. Common Assessments/ Data Teams:  The leadership team continues to work 
with the departments to develop common formative assessments.  Subject areas 
will meet to analyze data from common formative assessments and adjust 
instruction based on results.  Teams in Math and English will meet with 
Department Chairs regularly (PLC Wednesday) to analyze data; develop/ revise 
questions to align with CCSS and discuss how items require text dependent 
analysis (a text dependent question that specifically asks a question that can only 
be answered by referring explicitly back to the text being read). 



  
 
RTI:  Response to Instruction takes place in Success Team meetings biweekly in the 
Freshmen Academy.  
 
Edmentum:  Training opportunities for new Algebra staff to learn how to create their 
own Algebra assessments and interpret student data for instructional adjustments will be 
implemented.  
 
Blackboard/ Google Classroom Training:  Training opportunities via PLCs for all 
teachers to integrate blended learning into their daily curriculum.  

 
Leadership 

Teacher Leadership & Effectiveness 
(SWP: Section 1114(2)(8) 

 
MCHS coaching model focuses on providing professional development for teachers by 
providing them with the additional support needed to implement various instructional 
programs and practices. Our Department Chairs Leadership model provides essential 
leadership for the school's entire program by helping create and supervise a long-term 
staff development process that supports both the development and implementation of 
critical areas (literacy and math) of support over months and years. Our Department 
Heads have experience that enable them to provide effective professional development 
for experienced as well as teachers entering the teaching profession. 

 
The primary goal of our coaching is to improve student learning. Meeting this goal 
requires an understanding of, and attention to, research on effective district, school, and 
teacher practices, including a guaranteed and viable curriculum and challenging goals 
and effective feedback (Marzano, 2003). 
 
Within the overarching goal of improving student achievement, our model is based on 
three essential guiding principles: 

1. Coaching helps establish a school culture that recognizes collaboration as 
an asset and supports the structure of our PLC. 

2. Coaching develops individual and group capacity to engage in creative 
problem solving and self-reflection. 

3. Coaching provides focused professional learning opportunities to support 
staff in their acquisition and use of specific knowledge, skills, and 
strategies. 

 
 
Our coaching model (Department Head Leadership) is a structure for the kind of 
participatory professional learning that integrates fundamentals of teacher education, 
provides scaffolds according to the needs of individual teachers, and respects and builds 
on the knowledge that teachers bring to the table.  The following components present 
different learning formats for our coaching model: (1) collaborative resource 



  
management (data teams), (2) content presentations (whole staff; small group), (3) 
focused classroom visits, (4) co-planning, (5) study groups, (6) demonstration lessons, (7) 
peer coaching, and (8) co-teaching. The progression of learning supports and sustains 
teachers to become reflective practitioners.  
 
Evaluating Teacher Effectiveness --- RISE 

 (SWP: Section 1114(b)(2)(3) 

 
In 2011, the Indiana General Assembly passed the law (IC 20-28-11.5) mandating 
evaluation of all teachers and administrators every year.  Beginning in the 2013 school 
year, MCAS will implement RISE as the district-wide system for evaluating teacher 
effectiveness.  
 
Goals of RISE, MCAS, and Michigan City High School: 

● Create a positive atmosphere of continued professional development and growth 
for all teachers and administrators. 

● Create a collegial relationship between teachers and administrators utilizing the 
rubric as an assessment tool that will provide meaningful feedback for growth 
and development during observations, evaluation and professional development. 

● Help new teachers become acclimated with their new surroundings. 
 
All administrators and teachers will be trained on the RISE rubric, coding and collecting 
data and utilizing the data to provide meaningful feedback and professional development 
opportunities.  Every certified teacher is formally evaluated by a licensed administrator as 
required by Senate Enrolled Act 1, 2011.  All teachers must have a minimum of one 
extended observation per year. The extended observation is announced and lasts a 
minimum of 40 minutes.  It may take place more than one class or span two consecutive 
class periods. Administration and certified teachers will discuss having a second 
observation. Extended observations are accompanied by post-conferences, including 
written feedback within five school days of the observation.  

 
Parent & Community Involvement (Partnerships) 

(SWP: Section 1114(b)(2)(6)(a)(b) 
 
The primary goal of the Parent Involvement is to provide opportunities to work 
collaboratively with parents and to ensure that the MCHS community stakeholders are 
made to feel that they are an integral part of achieving our mission.  We are focused on 
bridging relationships with MCHS parents as well as our community.  We use many 
means of communicating and involving parents:  

Team newsletters  
Principal’s Newsletter  
Weekly phone message from principal 
Social Media (Facebook, Twitter) 
Student Individual Progress Report (weekly upon request) 



  
Quarterly report cards (Students receive a grade in all courses.  They are assessed 
in each class by letter grades of A, B, C, D, F, or I (Incomplete).  Report cards are 
distributed every nine weeks & student progress is communicated to parents prior 
to the release of the report through: 1) marquee; 2) website (district and school); 
3) automated phone call from Principal; and 4)  the Wolves Wire.   Quarter 1 
report cards will be disseminated at Parent Conference; Quarter 2 reports cards 
will be sent with students; Quarter 3 report cards will be disseminated at Parent 
Conference w/ a mandatory pick-up; and Quarter 4 is mailed to the parent/ 
guardian. Students may receive honor roll status if they earn a grade point average 
(GPA) of 4.0 for Principal’s Honor Roll and 3.2 or above for Regular Honor Roll. 
ISTEP results are mailed to parents.  Parents are notified when their students are 
eligible for a rescore, and are provided information to access this information. 
Parents also receive information about how to access ISTEP results online.  
9th Grade/ Foundation Academy/ Early College Parent Night and Open House 
(information meetings for parents).  
Team/office/counselor meetings with parents are arranged to solicit the help of 
the parents to support academic or behavioral growth of their child.  
We have programs for parents to attend for National Honor Society and 
end-of-the-year awards.  
Conduct annual survey to identify the needs and interests for: family nights to 
support learning, academics, extracurricular events and athletic events.  Conduct a 
follow-up survey to learn how to improve attendance and interest levels and plan 
for the next year.  Surveys are available electronically, mailed and sent home with 
students. 
Summer programs and reading lists for parents wanting to help their child 
academically in the summer 
School Messenger is used via telephone to communicate mass messages to 
parents.  
RDS Online Parent Module to keep parents informed of student progress  
Student Led Conferences as part of our students’ Personal Learning Plan 
Regularly scheduled parent meetings to inform parents about:  school 
improvement plans; parent policy and compacts; standards, assessments & 
accessing progress reports; other topics) 
MCHS Parent Network is the parent organization that works with the teachers and 
administration to: 
1. Review & update school improvement plans 
2. Review and update parent policy and compacts 
3. Represent parenting interests in school improvement. 
4. Serve as a core of volunteers to assist staff in curricular and extra-curricular 

activities. 
5. Raise funds for student activities including Post-Prom. 
6. Serve as a link to all parents through articles in the monthly newsletter, a web 

site, and an e-mail chain. 
7. Provide support to families new to high school and the district. 

Service Learning 
(SWP: Section 1114(b)(2)(7) 

The Freshman Academy PACK will begin to implement service learning for students. 



  
The goal of this service learning is to provide positive relationships and student outcomes 
that include: 
1. Civic knowledge, dispositions and engagement 
2. School attachment and academic engagement, valuing school and application of 

knowledge and skills to the real world. 
3. Making connections to content and student lives. 
 
Elements of the service learning experience will include: 
1. Clear instructional goals that require the application of concepts, content, and skills 

from the academic disciplines involved in service learning 
2. Involving students in cognitively challenging curriculum and tasks that prepare 

students for all aspects of their service work 
3. Tasks that have clear goals, meet genuine needs in the school community, and have 

significant consequences for themselves and others 
4. Assessment that evaluates how well students meet content standards and learning 

objectives, as well as, guide the design of the project 
5. Formative and summative evaluation used in a systematic evaluation of the service 

effort and its outcomes 
6. Student feedback and reflection to select, design, implement and evaluate the 

service-learning project 
7. Communication and interaction with the community that enhances and encourages 

partnerships and collaboration 
8. Celebration and acknowledgment of service work  

 
Support for Transitions 

(SWP: Section 1114(b)(2)(7) 

 
Incoming Freshmen come to a mandatory half-day orientation the day prior to the start of 
school.  Students rotate through their schedule, meet teachers, learn routines and 
procedures, receive passes for locker and lunch.  
 
An annual survey will be conducted with Seniors.  This survey will collect information 
about how well students feel MCHS provided academic as well as support services and 
prepared students to transition/ readiness for College and Career.  Data will be used to 
revise and improve programs and services. 
 
MCHS provides a Career Fair for students. We haven’t done this in years) Career Center 
is in the local area (part of Michigan City Area Schools) and create pathways in the 
Career Center to the workforce.  Dual credit courses are provided through: 
Ivy Tech 
Purdue-North Central 
Purdue/ West Lafayette  
Vincennes University 
 
Safe and Orderly Learning Environment 



  
The MCHS Strategic Plan calls for data collection and continuous improvement of the 
learning environment.  MCHS administration and Building Leadership Team meet every 
other week to review environment data, and plan interventions to insure that the MCHS 
climate is conducive to learning.  The staff and administration of MCHS work together to 
ensure a safe and orderly environment. Positive Behavior Supports were put in place in 
2010-2011 in three focus areas: hallways, classrooms, and the cafeteria. A reward system 
was in place to encourage students to behave safely, and to correct behaviors that 
interrupt learning. 
 
Michigan City High School has a Crisis Team that is responsible for the planning and 
practice of fire, tornado, and code red drills. Currently, an extensive flip chart is in use to 
cover emergencies of every kind.  The Crisis Team reviews the chart yearly, updates and 
improves as they meet on a monthly basis. Members include administrators, Counselors, 
Plant Planning administrators, and the School Resource Officer. In 2011 the School 
Resource Officer will conduct training for all staff for protocol in emergency situations.  
 

Bullying and Intimidation 
Under Indiana Law, “bullying” means overt, unwanted, repeated acts or gestures, 
including verbal or written communications or images transmitted in any manner 
(including digitally or electronically), physical acts committed, aggression, or any other 
behaviors, that are committed by a student or group of students against another student 
with the intent to harass, ridicule, humiliate, intimidate, or harm the targeted student and 
create for the targeted student an objectively hostile environment that: 

 
(1) Places the targeted student in reasonable fear of harm to the targeted student’s person 
or property; (2) Has a substantially detrimental effect on the targeted student’s physical 
or mental health; 
(3) Has the effect of substantially interfering with the targeted student’s academic 
performance; or 
(4) Has the effect of substantially interfering with the targeted student’s ability to 
participate in or benefit from the services, activities, and privileges provided by the 
school. 

 
School staff will comply with the reporting and investigation requirements in Indiana 
Law. Consistent with Indiana Law, every school will enable an anonymous reporting 
procedure. Witnesses to the bullying or intimidation of another student are encouraged to 
report it to a staff member. Failure to report bullying and/or intimidation may be cause 
for disciplinary action.  
 
All visitors to Michigan City High School enter through one entrance and are allowed in 
through a locked, electronically controlled door. In addition, feedback from students and 
parents is carefully considered and weighs heavily on learning environment issues. 

Coordination of Funds 



  
Michigan City High School understand that funding sources can be consolidated; our            
school has chosen to coordinate our program efforts.  
 
The following areas are the focus of professional development for 2019-20 school year. 
Approval of professional development dollar spending would be decided considering the 
following priorities for 2019-20 school year. MCHS is currently investigating 
partnerships with local and national partners in education. Currently the Compressed Air 
Academy is being developed under the direction of a few staff members and in 
cooperation with the Michigan City Chamber of Commerce and the state of  Indiana. 
MCHS is also working with the National Company GAF to expand the possibilities of the 
High School and Community. Title I, II, and IV funds support College and Career work 
through AP & Dual Credit training for teachers, postsecondary supports, school 
credentialing, and work on school improvement strategies.  
 
Coordinated funds include, but are not limited, to the following: 
Title 1 
Michigan City Education Foundation 
Staff Development 
Special Education 
Michigan City Police and County Sheriff 
Laporte County Library 
 
Waivers  - This is not a waiver.  It is the Grad Pathway 
 

Graduation  
Requirements Graduation Pathway Options 

1) High School Diploma 
Students must complete the    

course requirements  
of one of the    
following.) 

● Core 40 designation; 
● Academic Honors designation;  
● Technical Honors designation; 
● General designation. 

2) Learn/Demonstrate 
Employability Skills 

(Students must complete at    
least one of the    
following.) 

Learn employability skills standards through locally developed programs.        
Employability skills are demonstrated by one the following: 
● Project-Based Learning Experience; OR 
● Service-Based Learning Experience; OR 
● Work-Based Learning Experience. 



  

3) Postsecondary 
Competencies 

udents must complete at    
least one of the    
following.) 

● Honors Designation: Fulfill all requirements of either the Academic or          
Technical Honors designation; OR 

● ACT: College-ready benchmarks; OR 
● SAT: College-ready benchmarks; OR 
● ASVAB: Earn at least a minimum AFQT score to qualify for placement            

into one of the branches of the US military; OR 
● State- and Industry-recognized Credential or Certification; OR 
● Federally-recognized Apprenticeship; OR 
● Career-Technical Education Concentrator: Must earn a C average or         

higher in at least 6 high school credits in a career sequence; OR 
● AP/IB/Dual Credit/Cambridge International courses or CLEP Exams:       

Must earn a C average or higher in at least three courses; OR 
● Locally Created Pathway that meets the framework from and earns the           

approval of the State Board of Education.  

 
Appendix 
 

ACTION PLAN 
 System Strategy 

(Strategy highlighted in RED indicates a focus or 
critical area) 

Evaluation 
Results/Revisions 

(SWP: Section 1114(2)(1) 
Continuous School 
Improvement Process 
(SWP: Section 1114(b)(2)(1) 
(SWP: Section 
1114(b)(2)(10) 
 
 

 

● Strategy 1:  Disaggregate information on S 
learning using data from a common formative 
assessment. Identify: advanced proficiency; 
proficient; basic or close to proficiency; below 
basic or proficiency; and far below basic or 
proficiency.  Identify strengths and needs using 
scoring guides, exemplars and/or answers keys. 
Match strategies to analysis. Determine learning 
targets and expected performance 

● Strategy 1:  Data Teams (DT) monitor S 
progress and growth using analysis from 
common formative assessments 
(Domain 3.1; 3.2); analyze during PLC/ 
DT collaboration (PLC/ collaboration 
schedule; MRF; data binders) 
 

 

Curriculum 
(SWP: Section 1114(b)(2)(c)  
*Include Technology 
 

● Strategy 1:  Design lessons aligned to CCSS. 
Describe key elements of effective lesson: 
1)  a clear lesson objective 

● aligned w/ standards 
● reflects what S’s will do 

independently 
2)   post assessment (check for understanding 

(CfU) that measures the lesson objective 
3) clear lesson sequence w/ Gradual Release to 

independence 
4) Activities that involve S in interacting w/ the 

new learning from the lesson 
 

● Strategy 1:  P will monitor gradual 
release of responsibility model 
(sequence of instruction) during 
observations and walkthroughs (Domain 
2: Instruction) and look for GRR 
(sequence of instruction) in daily lesson 
planning (Competency 1.4; 1.5) 

● Strategy 1a:  PLC/ DT will conduct 
Lesson Study related to student work 
and the objectives and sequence of 
instruction (GRR) of the lesson (Domain 
1; Domain 3).  Analyze what S were able 
to do independently in relation to the 
lesson planned (teach to independence) 
and actual lesson implemented.  Discuss 
adjustments & revisions for impact. 
(collaboration schedule; MRF; data 
binders) 

 



  
Pedagogy 
(SWP: Section 
1114(b)(2)(2(b)(h) 

 

● Strategy 1:  Implement gradual release of 
responsibility model that includes: Teach/ 
Model, Guide/ Practice and Independent 
Practice, using “close reading” procedures/ 
RAISE (Reading Apprenticeship to Improve 
Secondary Education).  Identify clear student 
learning objectives on lesson, during the lesson 
and wrap-up/ closure.  Focus on Standard 1 
and Standard 6: Reading Information (across 
the curriculum) 

● Strategy 1:  P will monitor gradual 
release of responsibility model 
(sequence of instruction) during 
observations and walkthroughs (Domain 
2: Instruction) and look for GRR 
(sequence of instruction) in daily lesson 
planning (Domain 1: 1.4; 1.5) 

● Strategy 1a:  PLC/ DT will conduct 
Lesson Study related to student work 
and the objectives and sequence of 
instruction (GRR) of the lesson 
(Competency 1.4; 1.5; Domain 3.2). 
Analyze what S were able to do 
independently in relation to the lesson 
planned (teach to independence) and 
actual lesson implemented.  Discuss 
adjustments & revisions for impact. 
(collaboration schedule; MRF; data 
binders) 

 

Response to 
Instruction 
(SWP: Section 
1114(b)(2)(2)(d)(f) 

 
*Cultural competency 
(SWP: Section 
1114(b)(2)(2)(d)(e) 

 

● Strategy 1:  Modify instruction: change 
planning to build in specific strategies for 
modifying instruction (ex., differentiate 
content; process or product) to address 
patterns of needs based on assessment (CfU). 
cooperative learning groups; small groups; 
relevant topics (article of the week focused on 
the learning objective); verbal response during 
discussion; higher-order thinking and 
questioning skills; students generating their 
own questions; constructed response. 

● Strategy 2: Implement protocols for 
student-led conferences. 
 

 
 

● Strategy 1:  PLC/ DT meet during 
collaboration; discuss how instruction is 
differentiated in lessons based on: 
content, process or product 
(Competency 1.4; 1.5; Domain 3.2). 
Examine: 1) GRR; 2) how content is 
presented in multiple ways (ex., activate 
P.K.; scaffolding; explain; model; read; 
hands-on/ manipulatives; use of media; 
HOT Q’s (collaboration schedule; MRF; 
data binders) 

● Strategy 1a: P will conduct observations 
and walkthroughs; evidence of 
differentiation will be observed; P will 
provide feedback that is reliable, 
actionable & time-bound. (Domain 2.5) 

● Strategy 2:  PLC/ DT meet during 
collaboration; develop protocol for SLC. 
Review & discuss feedback from 
student-led conferences (Domain 3.4; 
student goals & performance; Student 
Personal Plans; student surveys) 

 
Assessment 
(SWP: Section 
1114(b)(2(c)(g) 
 

● Strategy 1:  Align common assessments to 
CCSS for text-based, text dependent questions 
and/ or responses. 

● Strategy 1a:  Review/ revise for text dependent 
questions that S to perform one or more of the 
following tasks:  
1. Analyze paragraphs on a sentence by 

sentence basis and sentences on a word by 
word basis to determine the role played by 
individual paragraphs, sentences, phrases, 
or words 

● Strategy 1:  PLC/ DT will analyze 
assessment questions (S work samples) 
based on: 1) how items specifically can 
be answered by referring explicitly back 
to the text being read; text-based/ text 
dependent questions, and 2) S using 
close analytic reading.  (Domain 3.2; 
collaboration schedule; MRF; data 
binders) 



  
2. Investigate how meaning can be altered 

by changing key words and why an author 
may have chosen one word over another 

3. Probe each argument in persuasive text, 
each idea in informational text, each key 
detail in literary text, and observe how 
these build to a whole 

4. Examine how shifts in the direction of an 
argument or explanation are achieved and 
the impact of those shifts 

5. Question why authors choose to begin and 
end when they do 

6. Note and assess patterns of writing and 
what they achieve 

7. Consider what the text leaves uncertain or 
unstated 

 

Professional Learning 
(SWP: Section 1114(2)(3)(4) 
 
Highly Qualified/ Recruit & 
Retain 
(SWP: Section 
1114(2)(3)(4)(5) 
 

● Strategy 1: Book Study will provide all T with 
background information about developing and 
implementing a schoolwide system for 
grading/ assessment.  T will read during the 
summer and come prepared to discuss at the 
beginning of the school year, Doug Reeves, 
Elements of Grading. 

● Strategy 2:  Reading Apprenticeship training 
will involve T in improving: strategies for close 
analytical reading; vocabulary processes; 
monitoring comprehension & problem solving; 
assessing reader performance and setting 
goals; and building reader stamina.  

● Strategy 1a:  PLC/ DT will identify/ select one 
or two methods based on PD training and try 
them out in classroom(s).  
• Lesson Study:  PLC/ DT will discuss their lesson, 

look at the student work related to the lesson, 
discuss how things went with your team members 
and decide how to improve. 

• Try the method again several times getting 
feedback by self-review, peer observation (no 
senior staff at this stage) or simply through 
discussion and reflection. 

• After about 5 tries, you will know if this method 
will work with you/your subject/your students. 

• After about 10 tries you will become competent. 
 After using the method 25 times over 6-24 
months you will achieve the effect-sizes shown by 
the research. 

● Because you selected from highly-effective and 
proven methods, your students benefit 
significantly. 

● Strategy 1:  PLC will conduct book study 
to identify systems for assessing S 
consistently, appropriately and reliably. 
Analyze S assessments/ data to guide 
revisions (Competency 1.1; 1.2; 1.3); 
Meeting records from PLC (Domain 3)  

● Strategy 2:  PLC/ DT will conduct Lesson 
Study related to student work and the 
objectives and sequence of instruction 
(GRR) of the lesson related to the PD 
components (Competency 1.4; 1.5; 
Domain 3) and related Standard (RI). 
Analyze what S were able to do 
independently in relation to the lesson 
planned (teach to independence) and 
actual lesson implemented.  Discuss/ 
share adjustments & revisions for 
impact with small group, teams &/ or 
staff.  (Domain 3.2/ 3.3; collaboration 
schedule; MRF; data binders) 

●  

 
LEADERSHIP 
Teacher Leadership & 
Effectiveness 
(SWP: Section 1114(b)(2)(8) 
 

● Strategy 1:  All certified teachers will be 
evaluated using Teacher Evaluation Rubric 
(RISE). 

● Strategy 1:  P & T feedback w/ 
post-conference after extended 
observation. 

●  



  
Family & Community 
Involvement 
(SWP: Section 
1114(b(2)(6)(a)(b) 

● Strategy 1: Conduct/ schedule parent 
conferences 2 times during the year using 
student-led conference protocol. 

● Strategy 2: Develop calendar and conduct 
parent/ community sessions to increase 
understanding of the academic work and culture 
of the school. 

● Strategy 1:  PLC/ DT will review & 
discuss feedback from student-led 
conferences (Domain 3.4; SLC protocols; 
student surveys; student goals; Student 
Personal Plans) 

● Strategy 2:  Include minutes from 
community/ partnership meetings; 
organize parent involvement binder 
(i.e., Domain 3.5; agendas; minutes; 
sign-in sheets; materials; policy; 
compacts).  

Transition 
(SWP: Section 1114(b)(2)(7) 

 

● Strategy 1: Implement/ Coordinate articulation 
meetings for Freshmen to Sophomore Academy. 

● Strategy 2:  Prepare for transition of Sophomore 
to Junior Academy. 

● Strategy 3: Conduct annual survey of Seniors to 
assess transition/ readiness to College and Career 

 

● Strategy 1/2/3:  P and BLT: Articulation 
meetings will identify critical strategies 
[determine frequency].  Review data to 
determine increase in performance of 
targeted/ success indicators. (Domain 3; 
collaboration schedule; MRF; data 
binders) 

We don’t have ASVAB scheduled, to my knowledge 

Assessment MCHS Window MCHS Testing Dates  
(Make-up Exams to Follow) 

ISTEP Summer Retest 8/6/19 - 8/17/19 August 6-9, 2019 

8/9/10/11 PSAT October 16,, 2019 October 16, 2019 

ASVAB November 10, 2019 November 10, 2019 

11/12 ISTEP Winter Retest 11/28/18 - 12/11/19 December 4-5, 2019 

11/12 ISTEP Spring Retest 2/12/20 - 2/26/20 February 12-14, 2020 

10 ISTEP Spring Part 1 2/26/20 - 3/11/20 February 26-28, 2020 

10 ISTEP Spring Part 2 4/23/20 - 5/3/20 April 23-24, 2020 

iLearn Biology ECA 4/25/19 - 5/8/19 April 25, 2019 

 AP MOCK EXAM DATES 2/25/19 - 3/8/19 TBD 

AP US Government 
AP Environmental Science 

May 6, 2019 May 6, 2020 

AP Spanish 
AP Physics 

May 7, 2019 May 7, 2020 

AP English Literature & Composition 
AP European History 

May 8, 2019 May 8, 2020 

AP Chemistry 
AP Psychology  

May 9, 2019 May 9, 2020 

AP US History May 10, 2019 May 10, 2020 



  

AP Computer Science Principles 

AP Biology May 13, 2019 May 13, 2020 

AP Calculus  
AP Human Geography 

May 14, 2019 May 14, 2020 

AP English Language & Composition May 15, 2019 May 15, 2020 

AP World History 
AP Statistics 

May 16, 2019 May 16, 2020 

AP Microeconomics 
AP Music Theory 

May 17, 2019 May 17, 2020 

 
 
 
Michigan City High School   
Parent Involvement Policy 

 
Michigan City High School, a diverse learning community committed to 
excellence, will ensure our graduates are responsible and productive 
participants in an evolving global society by focusing on: 
 

✓ A rigorous and engaged learning; 
✓ A curricular foundation preparing students for post-secondary success 

and workplace readiness; 
✓ Feedback and evaluation through Personal Learning Plans; 
✓ A safe and supportive environment; 
✓ A highly effective staff; and 
✓ Community, business and family participation and ownership. 

 
1. Michigan City High School will hold an annual parent meeting early in the 

school year at a convenient time to explain: 
● Title I participation and requirements 
● Parent’s right to be involved 
● The forms of assessment used to measure academic success and 

progress, including:  Acuity, Scholastic Reading Inventory, and End 
of Course Assessments 

● Description and explanation of curriculum to be used 

2. The following items will be distributed to parents for review and input: 
● Parent Needs Assessment Survey – early in the school year 
● Parent Involvement Policy – Parent/Teacher Conference 
● Family Involvement Calendar of Events – early in the school year 
● Home School Compacts – at the first Parent/Teacher Conference 



  
● Parent Notices as they apply to Title I 

 

3. Michigan City High School will provide the parents of  participating Title I 
students with timely information in a language and format easily 
understood in the following ways: 

● Registration packets 
● Teacher notes, phone calls, or emails 
● Monthly School Newsletter 
● District and school websites 
● School messenger 
● Use of interpreter as needed 
● Report cards 
● Counselor 
 

 
4. Michigan City High School will foster positive and productive family 

partnerships through: 
● Strategies from the school improvement plan 
● Providing opportunities for decision-making input related to the 

education of their children through school and district committees 
● Offering flexible scheduling of events including but not limited to: 

Title I meetings, Open House, Breakfast events, parent workshops  
● When possible provide childcare and refreshments during parent 

meetings 
● Staff will meet and focus on how to build positive family 

partnerships 
● Fostering and encouraging good attendance  

 
5. The  Michigan City High School Families will in turn foster positive and 

productive partnership with the school through: 
● Supporting their students’ learning by:  Ensuring good attendance, 

monitoring homework completion, supervising television watching 
and electronic game playing, encouraging positive use of extra 
curricular time, and encouraging reading at home 

● Volunteer at school 
● Participate in school activities 
● Communicate with school staff  
● Be positive advocates for their children 

 
6. Materials and training will be offered to parents on how they can assist, 

encourage and improve their child’s academic achievement, such as: 
● Offering various parental workshops with the aid of the school 

social worker and counselor 
●  College and Financial Aid Nights 
● Home-school newsletter 

 

7. Michigan City High School will coordinate and integrate parent and 
community involvement with local agencies, schools, and other public 
programs: 

● Purdue University North Central 
● Ivy Tech 
● Club Inspire  
● Open Door Adolescent Center 
● MCHS Social Workers 

 



  
8. Michigan City High School will communicate with the district any parent 

concerns with the Title I program.  The Title I Coordinator will receive the 
comments and respond to any suggestion or concern as timely and 
practically as possible. 

 

Michigan City High School 
Title I Home – School Compact 
Families and schools must work together to help students achieve high academic 
standards.  Through a process that includes teachers, families, and students the following 
are agreed upon rules and responsibilities that we as partners will carry out to support 
student success in school and life. 
 
Staff Pledge 
I agree to carry out the following responsibilities to the best of my ability: 

● Provide a safe and supportive learning environment. 
● Teach classes with an interesting and challenging curriculum that promotes 

student achievement. 
● Motivate my students to learn. 
● Set high expectations and help every child to be successful in meeting the 

Indiana academic achievement standards. 
● Communicate frequently and meet annually with families about student progress 

and the school and family compact. 
● Provide opportunities for parents to volunteer, participate, and observe in my 

classroom. 
● Participate in professional development opportunities that improve teaching and 

learning and support the formation of partnerships with family and community. 
● Actively participate in collaborative decision making with parents and school 

colleagues to make our school accessible and welcoming for families. 
● Respect the school, students, staff, and families. 
 

Student Pledge 
I agree to carry out the following responsibilities to the best of my ability: 

● Come to school ready to learn and work hard. 
● Bring necessary materials, completed assignments and homework. 
● Know and follow school and class rules. 
● Communicate regularly with my parents and teachers about school experiences 

so that they can help me be successful. 
● Limit my TV watching, video game playing, and internet usage. 
● Study or read every day after school 
● Respect the school, classmates, staff, and families. 
 

Family/Parent Pledge 
I agree to carry out the following responsibilities to the best of my ability: 

● Provide a quiet time and place for homework and monitor TV viewing. 
● Encourage my child to read every day. 
● Ensure that my child attends school every day and gets adequate sleep, regular 

medical attention and proper nutrition. 
● Regularly monitor my child’s progress in school. 
● Participate, as appropriate in decisions about by child’s education. 
● Attend parent-teacher conferences. 
● Communicate the importance of education and learning to my child. 
● Respect the school, staff, students and families. 

 



  
___________________________      ____________________________  __________________________ 
             Student  Teacher    Parent/Guardian 


